Explicit Instruction Lesson Plan Template – Weekly Format - “I do…We do…You do.”

Week of: January 9-13, 2012
      Teacher:  McGowan
 Course/Period(s): ENG  III (1,5) – ENG II (2,3), RICA (6,7)
	Explicit Instruction

Phases
	Monday 1-9-2012
	Tuesday  1-10-2012
	Wednesday 1-11-2012
	Thursday 1-12-2012
	Friday  1-13-2012

	English III (1,5)
	
	
	
	
	

	Daily Agenda
	1. Bell-Ringer, CCW

2. Syllabus!

3. Distribute Weekly Vocabulary

4. Revise/Rewrite timed/edited persuasive essay for TCAP Writing Assessment
	1. Bell-Ringer, Combining Sentences

2. Syllabus

3. Timed Writing Assessment – 35 minutes
	1. Bell-Ringer, FW and Phrases
2. Syllabus!

3. Peer Edit – Timed Writing assessment (partner work)
	1. Bell-Ringer, Combining Sentences
2. Syllabus

3. Review/Rewrite TCAP Writing Practice
	1. Bell-Ringer, Weekly Reflection
2. Syllabus

3. Turn in Vocabulary!

4. Assessment Quiz -Writing

	1: Overview/Review

A.  State objective/Deconstruct standard/Clear target

B.  Activate students’ prior knowledge

C.  Apply learning to real-world experience

D.  Review any prerequisite skills
	A: Standards:  CFU 3003.1.6 – Recognize and use the appropriate word among frequently confused words, 3003.3.18 – Based on reader’s comments, revise papers to focus on the thesis, develop  ideas, address potential objections, employ effective transitions, identify a clear beginning and ending, correct logic errors, and identify areas for further development.
Clear Targets:  Select the appropriate word from among frequently confused pairs (cite/site/sight), Proofread a passage for correct punctuation, mechanics, and usage, Select the thesis statement in a writing sample or passage, Choose the transitional device that appropriate connects sentences or paragraphs within a writing sample.

B:  Prior Knowledge:  Commonly confused words were taught 10th grade year via standards, Students have been preparing for the TCAP writing assessment since August.

C:  Real World Application:  When writing, choosing the correct is critical to success, the ability to persuade with effective reasoning is a life-long skill that benefits all persons.

D:  Continual reminder of TCAP format, thesis statements, transitional words and phrases and appropriate writing techniques.
	A: Standards:  CFU 3003.1.2 – Know and apply a variety of sentence combining techniques, 3003.3.21 – Practice writing to a persuasive prompt within a specified time limit
Clear Targets:  Use a variety of strategies to combine a simple set of sentences into a longer, more complex sentences, TIMED WRITING – Clear Target is the Standard!
B:  Prior Knowledge:  Sentence combining is a standard for 3rd grade up – this is review, Students have been preparing for the TCAP writing assessment since August to include timed writing practice.
C:  Real Word Application:  Appropriate sentence structure matters on job-applications and resumes; the ability to persuade with effective reasoning is a life-long skill that benefits all persons.

D:  Continual reminder of TCAP format, thesis statements, transitional words and phrases and appropriate writing techniques.
	A:  Standards:  CFU 3003.1.9 – Demonstrate understanding of common foreign words and phrases, 3003.3.17 – Edit writing for mechanics, spelling, grammar, and tone and mood as appropriate to audience, purpose, and context, 3003.3.22 – Demonstrate confidence in using the TN Writing Assessment Rubric while evaluating one’s own writing and others.
Clear Targets:  Identify commonly used foreign words and phrases. Proofread a passage for correct punctuation, mechanics, and usage, Select the thesis statement in a writing sample or passage, Choose the transitional device that appropriate connects sentences or paragraphs within a writing sample.
B:  Prior Knowledge:  Foreign words and phrases begin in the 9th grade for HS standards, Students have been preparing for the TCAP writing assessment since August to include timed writing practice.

C:  Real World Application:  Foreign words and phrases are part of the everyday English language; the ability to persuade with effective reasoning is a life-long skill that benefits all persons.
D:  Continual reminder of TCAP format, thesis statements, transitional words and phrases and appropriate writing techniques.
	A:  Standards:  CFU 3003.1.2 - Know and apply a variety of sentence combining techniques, 3003.3.18 – Based on reader’s comments, revise papers to focus on the thesis, develop  ideas, address potential objections, employ effective transitions, identify a clear beginning and ending, correct logic errors, and identify areas for further development.
Clear Targets:  Use a variety of strategies to combine a simple set of sentences into longer, more complex sentences, Proofread a passage for correct punctuation, mechanics, and usage, Select the thesis statement in a writing sample or passage, Choose the transitional device that appropriate connects sentences or paragraphs within a writing sample.
B:  Prior Knowledge:  Sentence combining is a standard for 3rd grade up – this is review, Students have been preparing for the TCAP writing assessment since August to include timed writing practice.

C:  Real World Application: Appropriate sentence structure matters on job-applications and resumes; the ability to persuade with effective reasoning is a life-long skill that benefits all persons.

D:  Continual reminder of TCAP format, thesis statements, transitional words and phrases and appropriate writing techniques.
	A:  Standards:  CFU 3003.3.1 – Write in a variety of modes, CLE 3003.3.3 – Organize ideas into an essay with a thesis statement in the introduction, well-constructed paragraphs, a conclusion, and transition sentences that connect paragraphs into a coherent whole. 
Clear Targets: Assessment, all for this week

B:  Prior Knowledge:  Students have been preparing for the TCAP writing assessment since August to include timed writing practice.

C:  Real World Application: The ability to persuade with effective reasoning is a life-long skill that benefits all persons.

D:  Continual reminder of TCAP format, thesis statements, transitional words and phrases and appropriate writing techniques.

	II: Presentation 
“I do…”

E.  Model/Demonstrate skill, concept, or content with several visual/concrete examples

F.  Present content in logical sequence

G.  Explain clearly/concisely.

H.  Ask different levels of questions, including HOTS/ Include sufficient wait time
	E.  No model in this lesson, previously taught skills.
F.  Students will be given 5 minutes for the bell-ringer skills and the duration of the period for edit and revision of essay.

G.  The teacher will review bell-ringer instructions, reviews answers using equity cards, and review instructions for revising the TCAP writing assessment.
H.  The teacher will ask students to identify and apply the use of commonly confused words and synthesize the overall understanding of their writing skills to reach success on the TCAP writing assessment.
	E.  No model in this lesson, previously taught skills.
F.  Students will be given 5 minutes for the bell-ringer and 35 minutes for the timed writing assessment.

G.  The teacher will review bell-ringer instructions, reviews answers using equity cards, and review instructions for writing the TCAP writing assessment.
H.  The teacher will ask students to recall and apply the use of sentence combining techniques and synthesize the overall understanding of their writing skills to reach success on the TCAP writing assessment.
	E.  No model in this lesson, previously taught skills.
F.  Students will be given 5 minutes for the bell-ringer skills and the duration of the period for edit and revision of essay.
G.  The teacher will review bell-ringer instructions, reviews answers using equity cards, and review instructions for editing the TCAP writing assessment.
H.  The teacher will ask students to identify and apply the use of foreign words and phrases and synthesize the overall understanding of their writing skills to reach success on the TCAP writing assessment.
	E.  No model in this lesson, previously taught skills.
F.  Students will be given 5 minutes for the bell-ringer skills and the duration of the period for edit and revision of essay.
G.  The teacher will review bell-ringer instructions, reviews answers using equity cards, and review instructions for revising the TCAP writing assessment.
H.  The teacher will ask students to recall and apply the use of sentence combining techniques and synthesize the overall understanding of their writing skills to reach success on the TCAP writing assessment.
	E.  No model in this lesson, previously taught skills.
F.  Students will be given 5 minutes for the bell-ringer and the duration of the period to complete the writing quiz/test.

G.  Student centered class – the teacher will monitor and observe.

H. N/A – Assessment 

	III: Guided Practice
 “We do…”

I.  Provide time for students to work in class on an activity similar to what the teacher demonstrated above. During this time, the teacher focuses on these elements:
• All students actively engaged.

• Minimal teacher talk.

• Teacher monitors, gives feedback/reinforcement

• Brisk pace

• Teacher re-teaches as necessary, varying format or presentation if possible: Individual, Small group, Whole class.
	I.  Students will work actively on bell-ringer and then continue independent focus on TCAP Writing assessment.
	I.  Students will work actively on bell-ringer and then continue independent focus on TCAP Writing assessment.
	I.  Students will work actively on bell-ringer and then continue independent focus on TCAP Writing assessment.
	I.  Students will work actively on bell-ringer and then continue independent focus on TCAP Writing assessment.
	I.  Students will write a reflection for weekly reflection and then demonstrate proficiency of writing skills on the assessment.  Students will turn-in Weekly Vocabulary HW assignment.

	Closure [can occur after II, III, or IV.]

J.  Review, summary, preview, exit card, etc.
	J.  The teacher will review the expectations of the TCAP Writing Assessment and notify students of Timed Writing tomorrow.
	J.  The teacher will review the expectations of the TCAP Writing Assessment and notify students of editing session.
	J.  The teacher will review the expectations of the TCAP Writing Assessment and notify students of revision session.
	J.  The teacher will review the expectations of the TCAP Writing Assessment and notify students of assessment.
	J.  N/A

	IV: Independent Practice “You do.”

K.  Assign homework

L.  Provide support

M. Extend students’ thinking to apply concept to different contexts
	K.  Weekly Toolbox Vocabulary will be distributed (due Friday).

L.  Tutoring Available on Tues/Thurs 2:30-3:30

M.  Students are encouraged to consider the cross-curricular relationships of skills learned in English class and how they might apply to all academic and elective classes.
	K.  No homework assigned.

L.  Tutoring Available on Tues/Thurs 2:30-3:30

M.  Students are encouraged to consider the cross-curricular relationships of skills learned in English class and how they might apply to all academic and elective classes.
	K.  No homework assigned.

L.  Tutoring Available on Tues/Thurs 2:30-3:30

M.  Students are encouraged to consider the cross-curricular relationships of skills learned in English class and how they might apply to all academic and elective classes.
	K.  No homework assigned.

L.  Tutoring Available on Tues/Thurs 2:30-3:30

M.  Students are encouraged to consider the cross-curricular relationships of skills learned in English class and how they might apply to all academic and elective classes.
	K.  No homework assigned.

L.  Tutoring Available on Tues/Thurs 2:30-3:30

M.  Students are encouraged to consider the cross-curricular relationships of skills learned in English class and how they might apply to all academic and elective classes.


	Explicit Instruction

Phases
	Monday 
	Tuesday 
	Wednesday 
	Thursday 
	Friday 

	English II (2,3)
	
	
	
	
	

	Daily Agenda
	1. Bell-Ringer:  CCW
2. Syllabus!

3. Weekly Vocabulary- distribute
4. Poetry Reading and Analysis:  The Empty Dance Shoes (Cornelius Eady) and The Guitar (Federico Lorca) – Think-Pair-Share analysis
	1. Bell-Ringer: Combining Sentences 

2. Syllabus

3. Poetry Reading and analysis:  Danny Deever (Rudyard Kipling) and Do Not go Gentle into that Good Night (Dylan Thomas) – Small group work
	1. Bell-Ringer:  FW and Phrases
2. Syllabus

3. Poetry Reading and analysis:  The Bean Eaters (Gwendolyn Brooks) – QUICKWRITE and Tell All the Truth but Tell it Slant (Emily Dickinson) – whole class discussion
	1. Bell-Ringer:  Combining Sentence
2. Syllabus

3. Poetry Reading and analysis:  Sonnet #18 (Shakespeare) – whole class discussion
	1. Bell-Ringer:  Weekly Reflection – Timed Writing
2. Syllabus

3. Vocabulary DUE!

4. Poetry analysis quiz – EOC format

5. Poetry Reading and analysis:  The Weary Blues (Langston Hughes) Partner Work – will finish Tuesday 1/17/2011

	1: Overview/Review

A.  State objective/Deconstruct standard/Clear target

B.  Activate students’ prior knowledge

C.  Apply learning to real-world experience

D.  Review any prerequisite skills
	A:  State Standards: CFU 3002.1.8 Recognize and use the appropriate word among frequently confused words, 3002.8.12 Identify, analyze, and evaluate the effect and use of metrics, rhyme scheme, rhythm, alliteration, and other convention of verse in more challenging poetry, 3002.8.18 Comprehend and use figurative language.
Clear Targets:  Select the appropriate word among frequently confused words, Identify examples of idiom, metaphor, simile, personification, hyperbole, or pun in poetry or prose, demonstrate knowledge of the characteristics of lyric poetry, epics, sonnets, dramatic poetry and ballads, Demonstrate knowledge of sound and metric devices, differentiate between mood and tone in poetry or prose.
B:  Prior Knowledge:  Students have complete PPT presentation on all poetic terms, sound devices, and figurative language.  They have also completed an analysis of a popular song to apply poetic devices.
C:  Real World Application:  Music is nothing more than poetry set to a beat – students live their lives in modernized poetry.
D:  Prerequisite Skills:  General knowledge of poetic devices as learned in ENG I
	A:  State Standards: CFU 3002.1.3 Know and apply a variety of sentence combining techniques, 3002.8.12 Identify, analyze, and evaluate the effect and use of metrics, rhyme scheme, rhythm, alliteration, and other convention of verse in more challenging poetry, 3002.8.18 Comprehend and use figurative language.

Clear Targets:  Combine a set of simple sentence into a single compound or complex sentence, Identify examples of idiom, metaphor, simile, personification, hyperbole, or pun in poetry or prose, demonstrate knowledge of the characteristics of lyric poetry, epics, sonnets, dramatic poetry and ballads, Demonstrate knowledge of sound and metric devices, differentiate between mood and tone in poetry or prose.

B:  Prior Knowledge:  Students have complete PPT presentation on all poetic terms, sound devices, and figurative language.  They have also completed an analysis of a popular song to apply poetic devices.  Students have analyzed poetry, too.

C:  Real World Application:  Music is nothing more than poetry set to a beat – students live their lives in modernized poetry.
D:  Prerequisite Skills:  General knowledge of poetic devices as learned in ENG I
	A:  State Standards:  CFU 3002.1.9 – Demonstrate understanding of common foreign words and phrases, 3002.8.12 Identify, analyze, and evaluate the effect and use of metrics, rhyme scheme, rhythm, alliteration, and other convention of verse in more challenging poetry, 3002.8.18 Comprehend and use figurative language.

Clear Targets:  Identify commonly used foreign words and phrases, Identify examples of idiom, metaphor, simile, personification, hyperbole, or pun in poetry or prose, demonstrate knowledge of the characteristics of lyric poetry, epics, sonnets, dramatic poetry and ballads, Demonstrate knowledge of sound and metric devices, differentiate between mood and tone in poetry or prose.

B:  Prior Knowledge:  Students have complete PPT presentation on all poetic terms, sound devices, and figurative language.  They have also completed an analysis of a popular song to apply poetic devices.  Students have analyzed poetry, too.

C:  Real World Application:  Music is nothing more than poetry set to a beat – students live their lives in modernized poetry.
D:  Prerequisite Skills:  General knowledge of poetic devices as learned in ENG I
	A:  State Standards: CFU 3002.1.3 Know and apply a variety of sentence combining techniques, 3002.8.12 Identify, analyze, and evaluate the effect and use of metrics, rhyme scheme, rhythm, alliteration, and other convention of verse in more challenging poetry, 3002.8.18 Comprehend and use figurative language.

Clear Targets:  Combine a set of simple sentence into a single compound or complex sentence, Identify examples of idiom, metaphor, simile, personification, hyperbole, or pun in poetry or prose, demonstrate knowledge of the characteristics of lyric poetry, epics, sonnets, dramatic poetry and ballads, Demonstrate knowledge of sound and metric devices, differentiate between mood and tone in poetry or prose.
B:  Prior Knowledge:  Students have complete PPT presentation on all poetic terms, sound devices, and figurative language.  They have also completed an analysis of a popular song to apply poetic devices.  Students have analyzed poetry, too.

C:  Real World Application:  Music is nothing more than poetry set to a beat – students live their lives in modernized poetry.
D:  Prerequisite Skills:  General knowledge of poetic devices as learned in ENG I
	A:  State Standards: CFU 3002.3.18 Practice writing to a prompt within a specified time limit, 3002.8.12 Identify, analyze, and evaluate the effect and use of metrics, rhyme scheme, rhythm, alliteration, and other convention of verse in more challenging poetry, 3002.8.18 Comprehend and use figurative language.

Clear Targets:  Timed Writing, same as standard, Identify examples of idiom, metaphor, simile, personification, hyperbole, or pun in poetry or prose, demonstrate knowledge of the characteristics of lyric poetry, epics, sonnets, dramatic poetry and ballads, Demonstrate knowledge of sound and metric devices, differentiate between mood and tone in poetry or prose.

B:  Prior Knowledge:  Students have complete PPT presentation on all poetic terms, sound devices, and figurative language.  They have also completed an analysis of a popular song to apply poetic devices.  Students have analyzed poetry, too.

C:  Real World Application:  Music is nothing more than poetry set to a beat – students live their lives in modernized poetry.
D:  Prerequisite Skills:  General knowledge of poetic devices as learned in ENG I

	II: Presentation 
“I do…”

E.  Model/Demonstrate skill, concept, or content with several visual/concrete examples

F.  Present content in logical sequence

G.  Explain clearly/concisely.

H.  Ask different levels of questions, including HOTS/ Include sufficient wait time
	E:  The teacher will give instructions for the bell ringer and review answers for the bell ringer questions.  The teacher will play an audio version of each poem twice and guide/facilitate discussions of poetry.
F:  Class Timing:  Bell-ringer, 5 minutes.  Approximately 20 minutes per poem with reading and discussion, 10 minutes for overall closure and analysis.
G:  Instructions – The teacher will deliver all necessary instructions to students for the bell-ringer and poetry analysis.  Instructions are also printed in the student analysis focused documents.
H:  Questions:  Students will be asked to evaluate, analyze, and understand poetic elements and how they apply to different formats of poetry.
	E:  The teacher will give instructions for the bell ringer and review answers for the bell ringer questions.  The teacher will play an audio version of each poem twice and guide/facilitate discussions of poetry.
F:  Class Timing:  Bell-ringer, 5 minutes.  Approximately 20 minutes per poem with reading and discussion.

G:  Instructions – The teacher will deliver all necessary instructions to students for the bell-ringer and poetry analysis.  Instructions are also printed in the student analysis focused documents.

H:  Questions: Students will be asked to evaluate, analyze, and understand poetic elements and how they apply to different formats of poetry.
	E:  The teacher will give instructions for the bell ringer and review answers for the bell ringer questions.  The teacher will play an audio version of each poem twice and guide/facilitate discussions of poetry.

F:  Class Timing:  Bell-ringer, 5 minutes.  Approximately 40 minutes for sonnet analysis.
G:  Instructions – The teacher will deliver all necessary instructions to students for the bell-ringer and poetry analysis.  Instructions are also printed in the student analysis focused documents.

H:  Questions: Students will be asked to evaluate, analyze, and understand poetic elements and how they apply to different formats of poetry.
	E:  The teacher will give instructions for the bell ringer and review answers for the bell ringer questions.  The teacher will play an audio version of each poem twice and guide/facilitate discussions of poetry.
F:  Class Timing:  Bell-ringer, 5 minutes.  Approximately 20 minutes per poem with reading and discussion, 10 minutes for overall closure and analysis.

G:  Instructions - The teacher will deliver all necessary instructions to students for the bell-ringer and poetry analysis.  Instructions are also printed in the student analysis focused documents.

H:  Questions: Students will be asked to evaluate, analyze, and understand poetic elements and how they apply to different formats of poetry.
	E:  The teacher will give instructions for the bell ringer, provide directions for the poetry assessment, and play an audio version of the poem of the day.  The teacher will guide and facilitate discussions of poetry.
F:  Class Timing:  Bell-ringer, 5 minutes.  Approximately 20 minutes for quiz, 30 minutes for poem reading and analysis.
G:  Instructions – The teacher will deliver all necessary instructions to students for the bell-ringer and quiz.  Co-teacher will provide oral reading for IEP students. Instructions are also printed in the student analysis focused documents.

H:  Questions:  Students will be asked to evaluate, analyze, and understand poetic elements and how they apply to different formats of poetry.

	III: Guided Practice
 “We do…”

I.  Provide time for students to work in class on an activity similar to what the teacher demonstrated above. During this time, the teacher focuses on these elements:
• All students actively engaged.

• Minimal teacher talk.

• Teacher monitors, gives feedback/reinforcement

• Brisk pace

• Teacher re-teaches as necessary, varying format or presentation if possible: Individual, Small group, Whole class.
	I:  The student will listen and analyze poetry.  Using the provided guided questions and focus documents; students will critique, deconstruct, and interpret different styles of poetry. Students will also carry out discussions and be able to recognize, describe, or list different poetic elements present in the poetry.
The teacher will guide and facilitate discussion of poetry.


	I:  The student will listen and analyze poetry.  Using the provided guided questions and focus documents; students will critique, deconstruct, and interpret different styles of poetry. Students will also carry out discussions and be able to recognize, describe, or list different poetic elements present in the poetry.
The teacher will guide and facilitate discussion of poetry.


	I:  The student will listen and analyze poetry.  Using the provided guided questions and focus documents; students will critique, deconstruct, and interpret different styles of poetry. Students will also carry out discussions and be able to recognize, describe, or list different poetic elements present in the poetry.
The teacher will guide and facilitate discussion of poetry.


	I:  The student will listen and analyze poetry.  Using the provided guided questions and focus documents; students will critique, deconstruct, and interpret different styles of poetry. Students will also carry out discussions and be able to recognize, describe, or list different poetic elements present in the poetry.
The teacher will guide and facilitate discussion of poetry.


	I:  The student will demonstrate proficiency on the poetic elements quiz.  The student will listen and analyze poetry.  Using the provided guided questions and focus documents; students will critique, deconstruct, and interpret different styles of poetry. Students will also carry out discussions and be able to recognize, describe, or list different poetic elements present in the poetry.
The teacher will guide and facilitate discussion of poetry.



	Closure [can occur after II, III, or IV.]

J.  Review, summary, preview, exit card, etc.
	J.  The teacher will review the day’s objectives and inform class of tomorrow’s activities as time permits.
	J.  The teacher will review the day’s objectives and inform class of tomorrow’s activities as time permits.
	J.  The teacher will review the day’s objectives and inform class of tomorrow’s activities as time permits.
	J.  The teacher will review the day’s objectives and inform class of tomorrow’s activities as time permits.
	J.  The teacher will review the day’s objectives and inform class of tomorrow’s activities as time permits.

	IV: Independent Practice “You do.”

K.  Assign homework

L.  Provide support

M. Extend students’ thinking to apply concept to different contexts
	K:  Weekly Vocabulary –Due Friday (HW)

L:  Tutoring available on TUES/THURS 2:30-3:30 and during advisory TUES/FRI.

M.  Students are encouraged to consider the cross-curricular relationships of skills learned in English class and how they might apply to all academic and elective classes.
	K:  No HW assigned.

L:  Tutoring available on TUES/THURS 2:30-3:30 and during advisory TUES/FRI.

M.  Students are encouraged to consider the cross-curricular relationships of skills learned in English class and how they might apply to all academic and elective classes.
	K:  No HW assigned.

L:  Tutoring available on TUES/THURS 2:30-3:30 and during advisory TUES/FRI.

M.  Students are encouraged to consider the cross-curricular relationships of skills learned in English class and how they might apply to all academic and elective classes.
	K:  No HW assigned.

L:  Tutoring available on TUES/THURS 2:30-3:30 and during advisory TUES/FRI.

M.  Students are encouraged to consider the cross-curricular relationships of skills learned in English class and how they might apply to all academic and elective classes.
	K:  No HW assigned.

L:  Tutoring available on TUES/THURS 2:30-3:30 and during advisory TUES/FRI.

M.  Students are encouraged to consider the cross-curricular relationships of skills learned in English class and how they might apply to all academic and elective classes.


	Explicit Instruction

Phases
	Monday 
	Tuesday 
	Wednesday 
	Thursday 
	Friday 

	RICA (6,7)
	
	
	
	
	

	Daily Agenda
	1. Bell-Ringer:  CCW
2. Syllabus!

3. Vocabulary Review – Set #5

4. Complete research analysis of fact vs. opinion for K-W-L chart.
	1. Bell-Ringer:  Combining sentences
2. Syllabus!

3. Anticipatory activity, Tears of Tiger – small group work focusing on analyzing a situation of responsibility.  
	1. Bell-Ringer:  FW and Phrases
2. Syllabus!

3. Continue small group activity.

4. Focus questions – written expression, opinion analysis of right/wrong for HS or underage drinking and driving.  Anticipatory activity  for Tears of a Tiger.
	1. Bell-Ringer:  Combining sentences.
2. Syllabus!

3. Distribute books and reading guide.

4. Begin reading Tears of a Tiger.
	1. Bell-Ringer:  Weekly Reflection
2. Syllabus!

3. Continue reading Tears of Tiger with reading guide.

	1: Overview/Review

A.  State objective/Deconstruct standard/Clear target

B.  Activate students’ prior knowledge

C.  Apply learning to real-world experience

D.  Review any prerequisite skills
	A:  State Standards/Clear Targets:  Develop independent pre-reading strategies to facilitate comprehension; The student will use interactive strategies to derive meaning from text; The student will use appropriate strategies to respond to text; The student will evaluate and reflect upon learning strategies utilized to

make meaning from text.
B:  Prior Knowledge:  Reading strategies developed in READ 180 and/or  Middle School reading program.

C:  Real World Application:  Reading is a life-long skill beneficial in all aspects of life.

D:  Prerequisite Skills:  Sight words and basic vocabulary, context clues, understanding of fiction and non-fiction text
	A:  State Standards/Clear Targets:  Develop independent pre-reading strategies to facilitate comprehension; The student will use interactive strategies to derive meaning from text; The student will use appropriate strategies to respond to text; The student will evaluate and reflect upon learning strategies utilized to

make meaning from text.
B:  Prior Knowledge:  Reading strategies developed in READ 180 and/or  Middle School reading program.

C:  Real World Application:  Reading is a life-long skill beneficial in all aspects of life.

D:  Prerequisite Skills:  Sight words and basic vocabulary, context clues, understanding of fiction and non-fiction text
	A:  State Standards/Clear Targets:  Develop independent pre-reading strategies to facilitate comprehension; The student will use interactive strategies to derive meaning from text; The student will use appropriate strategies to respond to text; The student will evaluate and reflect upon learning strategies utilized to

make meaning from text.
B:  Prior Knowledge:  Reading strategies developed in READ 180 and/or  Middle School reading program.

C:  Real World Application:  Reading is a life-long skill beneficial in all aspects of life.

D:  Prerequisite Skills:  Sight words and basic vocabulary, context clues, understanding of fiction and non-fiction text
	A:  State Standards/Clear Targets:  Develop independent pre-reading strategies to facilitate comprehension; The student will use interactive strategies to derive meaning from text; The student will use appropriate strategies to respond to text; The student will evaluate and reflect upon learning strategies utilized to

make meaning from text.
B:  Prior Knowledge:  Reading strategies developed in READ 180 and/or  Middle School reading program.

C:  Real World Application:  Reading is a life-long skill beneficial in all aspects of life.

D:  Prerequisite Skills:  Sight words and basic vocabulary, context clues, understanding of fiction and non-fiction text
	A:  State Standards/Clear Targets:  Develop independent pre-reading strategies to facilitate comprehension; The student will use interactive strategies to derive meaning from text; The student will use appropriate strategies to respond to text; The student will evaluate and reflect upon learning strategies utilized to

make meaning from text.
B:  Prior Knowledge:  Reading strategies developed in READ 180 and/or  Middle School reading program.

C:  Real World Application:  Reading is a life-long skill beneficial in all aspects of life.

D:  Prerequisite Skills:  Sight words and basic vocabulary, context clues, understanding of fiction and non-fiction text

	II: Presentation 
“I do…”

E.  Model/Demonstrate skill, concept, or content with several visual/concrete examples

F.  Present content in logical sequence

G.  Explain clearly/concisely.

H.  Ask different levels of questions, including HOTS/ Include sufficient wait time
	E:  The teacher will monitor and guide use of technology for research.  The teacher will observe student activity.
F:  Class Timing:  Bell-Ringer, 10 minutes, duration of class research focus – due at the end of the period.
G:  Instructions – The teacher will repeat instructions from Friday and answer any relevant questions.
H:  Questions:  The teacher will ask students to evaluate, analyze, apply, and understanding multi-dimensional genres of reading text via written or verbal instruction.
	E:  The teacher will provide initial guidance for small group activity and select groups for students.  The teacher will observe student activity.
F:  Class Timing:  Bell-Ringer, 10 minutes, small group work duration of the period continuing into WED.
G:  Instructions – The teacher will give initial instructions for assignments and answer any relevant questions.
H:  Questions:  The teacher will ask students to evaluate, analyze, apply, and understanding multi-dimensional genres of reading text via written or verbal instruction.
	E:  The teacher will continue to observe student small group work.
F:  Class Timing:  Bell-Ringer, 10 minutes, small group work duration of the period – assignment DUE at the end of the period.
G:  Instructions – The teacher will review instructions from TUES.
H:  Questions:  The teacher will ask students to evaluate, analyze, apply, and understanding multi-dimensional genres of reading text via written or verbal instruction.
	E:  The teacher will distribute books to students with reading guide; the teacher will read orally from the novel.
F:  Class Timing:  Bell-Ringer, 10 minutes, oral reading and auditory listening with visual clues – duration of the period.
G:  Instructions – N/A
H:  Questions:  The teacher will ask students to evaluate, analyze, apply, and understanding multi-dimensional genres of reading text via written or verbal instruction.
	E:  The teacher will distribute books to students with reading guide; the teacher will read orally from the novel.

F:  Class Timing:  Bell-Ringer, 10 minutes, oral reading and auditory listening with visual clues – duration of the period.

G:  Instructions – N/A
H:  Questions:  The teacher will ask students to evaluate, analyze, apply, and understanding multi-dimensional genres of reading text via written or verbal instruction.

	III: Guided Practice
 “We do…”

I.  Provide time for students to work in class on an activity similar to what the teacher demonstrated above. During this time, the teacher focuses on these elements:
• All students actively engaged.

• Minimal teacher talk.

• Teacher monitors, gives feedback/reinforcement

• Brisk pace

• Teacher re-teaches as necessary, varying format or presentation if possible: Individual, Small group, Whole class.
	I:  The student will continue research assignment seeking to validate and justify information they previously knew using a modified K-W-L chart and technology.
The teacher will monitor computer use and answer questions as needed.

	I:  The student will work collaboratively in small groups to determine the effectiveness of responsibility in a teen-group situation.
The teacher will monitor, observe, and redirect small group discussions.

	I:  The student will work collaboratively in small groups to determine the effectiveness of responsibility in a teen-group situation.

The teacher will monitor, observe, and redirect small group discussions.


	I:  The student will listen and follow along in the novel pausing to discuss reading guide as required.
The teacher will read orally from the text and faciliate student discussion.

	I:  The student will listen and follow along in the novel pausing to discuss reading guide as required.
The teacher will read orally from the text and faciliate student discussion.



	Closure [can occur after II, III, or IV.]

J.  Review, summary, preview, exit card, etc.
	J.  The teacher will review the day’s objectives and inform class of tomorrow’s activities as time permits.
	J.  The teacher will review the day’s objectives and inform class of tomorrow’s activities as time permits.
	J.  The teacher will review the day’s objectives and inform class of tomorrow’s activities as time permits.
	J.  The teacher will review the day’s objectives and inform class of tomorrow’s activities as time permits.
	J.  The teacher will review the day’s objectives and inform class of tomorrow’s activities as time permits.

	IV: Independent Practice “You do.”

K.  Assign homework

L.  Provide support

M. Extend students’ thinking to apply concept to different contexts
	K:  No HW assigned.

L:  Tutoring available on TUES/THURS 2:30-3:30 and during advisory TUES/FRI.

M.  Students are encouraged to consider the cross-curricular relationships of reading skills learned in RICA and how they might apply to all academic and elective classes.
	K:  No HW assigned.

L:  Tutoring available on TUES/THURS 2:30-3:30 and during advisory TUES/FRI.

M.  Students are encouraged to consider the cross-curricular relationships of reading skills learned in RICA and how they might apply to all academic and elective classes.
	K:  No HW assigned.

L:  Tutoring available on TUES/THURS 2:30-3:30 and during advisory TUES/FRI.

M.  Students are encouraged to consider the cross-curricular relationships of reading skills learned in RICA and how they might apply to all academic and elective classes.
	K:  No HW assigned.

L:  Tutoring available on TUES/THURS 2:30-3:30 and during advisory TUES/FRI.

M.  Students are encouraged to consider the cross-curricular relationships of reading skills learned in RICA and how they might apply to all academic and elective classes.
	K:  No HW assigned.

L:  Tutoring available on TUES/THURS 2:30-3:30 and during advisory TUES/FRI.

M.  Students are encouraged to consider the cross-curricular relationships of reading skills learned in RICA and how they might apply to all academic and elective classes.


Developed from CMCSS Explicit Instruction Snapshot, adapted 2010 from University of Texas Center for Reading and Language Arts [2002]. Teacher Reading Academy, Austin, TX: UT System/Texas Education Agency.
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